Online interaction Self-disclosure Trustworthiness Controllability Self-protection Preventing online and offline violence by empathy and assertiveness training
The present paper discusses disclosure, hiding and self protection in the current online interactions among teenagers. It focuses on disclosure of inner feelings and attitudes, and hiding as a form of self protection online. We explore more specific the following questions: How the feelings and attitudes are disclosed and understood online when teenagers use instant messenger; For what do teenagers choose to disclose themselves on instant messenger and control the conditions of their interactions online? The qualitative research method we used to explore the mentioned questions was the offline and online interview. Two hypotheses emerged and are presented as the results of this study. These are analysed, illustrated by teenager"s responses, discussed and on hand to be verified with statistical method in further quantitative research. Reduced nonverbal cues online reduce the accuracy of empathic understanding which do not stop teenagers to disclose and develop sympathy online. Teenagers choose to disclose themselves online in order to get and/or to maintain a sense of belongingness, to get help or to exercise assertiveness and self-confidence. They learn to control the conditions of their online interactions in order to play with each other or to protect their selves from potential hurts and unwanted intrusions: they choose either to gossip, attack or to hide them online. The present study pleads for action research and building social programs in order to prevent online and offline violence.
Introduction
The researches suggest that at least 80% of the teenagers use Internet for online communication. For example: Valkenburg and Peter"s (2007) The statistical data of our research carried out in autumn of 2007 in Romania, Cluj-Napoca (Barbovschi and Diaconescu 2008) 1 , show that 90% (N=1550) of preadolescents and adolescents (teenagers) use IM: 67% of them talk everyday or almost everyday on IM with their friends; 47% with their colleagues; 25% with people from Cluj they had met for the first time on the Internet, and met later also face to face; 20% with people from Cluj they have never met face to face, and 17% with people from Romania they have never met face to face; 31% with people from Romania living abroad they have met face to face before talking on IM; 15% with people living abroad they have met face to face.
Our data show moderate signs of concern when it comes to selfprotection online. Both boys and girls are aware of the dangers of online publicly available personal data. From the 70% (N=1200) of preadolescents and adolescents who have a personal profile (like Hi5 or Facebook), 95%
have not made public neither their phone number nor their home address (94%), nor their full name (78.4%). With the exception of full name, which boys tend to disclose more often, there are no significant differences between boys and girls. 8% of the boys and 3% of the girls search online often and very often persons to date (on specific dating sites), and more than 90% do not send (or send very rarely) emails in order to meet strangers from Internet.
Email and chat rooms are very seldom used by teenagers. More than 60% of our respondent teenagers send emails just 2 or 3 times in a month in 1 In October and November 2007, 1806 self-report questionnaires were administrated in secondary and high schools in Cluj-Napoca among teenagers between 12-18 years. ClujNapoca is a town from Transylvania, North West part of Romania.
order to communicate with their friends, class mates or relatives. 76% of our respondent teenagers do not use chat room at all, and 9% of them use it often or very often. Furthermore, the above mentioned data generated the following questions:
1.
Which is the quality of the textual talk on IM with their friends, colleagues, relatives and online friends? This question aimed at the feelings and attitudes experienced in their online interactions, disclosure and self-protection in their online experiences with friends and strangers, how they express and understand online instant messages comparing with face to face messages, a.s.o.
2.
Which is the quality of their communication on Hi5, Facebook, MySpace? This question aimed at the experience they lived with their and others" personal profile, disclosure of private information, hiding, adding friends on Hi5, meanings of the added "online friends", a.s.o.
3.
What do teenagers recommend to the children as future internet users, to their parents and teachers in order to strengthen the positive effects of the internet and make the online space a safer space for them?
4.
How the teachers perceive the internet use among children and teenagers?
The aims of the mentioned questions are to deepen the understanding of online experiences and meanings from the view point of the interviewed preadolescents and adolescents: the benefits and potential risks of IM and Hi5 use among them; the online development of online and offline human resources to meet their needs; the strategies to make the online space a safer space for them.
The present paper presents a part of the entire qualitative research and focuses on online disclosure of inner feelings and attitudes, and on anonymity -hiding as a form of self protection online. Schouten et al. 2007 ). Teenagers with high public self-consciousness judge controllability of IM more relevant because IM allows them more time and opportunity to optimize their selfpresentation. Public self-consciousness is the awareness of how one appears in the eyes of others (according to Fenigstein et al. 1975 apud. Schouten et al. 2007 ). The study shows also that, on average, teenagers tend to self-disclose less online than they do offline in same-sex interactions. This also held for cross-sex self-disclosure, where teenagers also disclose slightly more offline.
However, the authors (Schouten et al. 2007 ) suggest that for many teenagers, IM may be particularly helpful in their cross-sex self-disclosure.
In cross-sex interactions, 32% of adolescents self-disclosed more online than offline. In same-sex interactions, 22% of adolescents self-disclosed more online than offline. In their cross-sex self-disclosure, IM seems to be even more helpful for boys (35%) than for girls (28%), as their results and authors suggests. Because boys generally may have more difficulty self-disclosing than girls, the boys may especially benefit from IM"s controllability and reduced nonverbal cues to stimulate their self-disclosure.
The feelings and attitudes experienced by the person (the person who disclose his/ her feelings) here and now are mostly disclosed nonverbally in face to face context, and represent the core aspect in the effort of the empathic understanding (Egan 1994 ) the other partner of the dialogue strives to get (the person who makes the effort of empathic understanding).
The empathic attitude works like a mirror -even if an imperfect mirror:
"You feel…, because the fact/ you think/ believe that…" -which reflects the honest acceptance and understanding of the other in terms of his or her feelings, needs and meanings (person who disclose his/ her feelings). The key of empathy, according to Rogers (1989) is:
"to be present in relationship here and now. There are different levels of empathic understanding, positive regard/ unconditional acceptance, and authenticity. Only the presence has the quality of the "to be or not to be": to be or not to be in psychological contact, in relation." Empathy, as conceived by Rogers (1989) , means that I feel the inner world of the other with all his/her personal feelings and meanings "as if" these were my own world of feelings and meanings without losing the quality of the "as if". Empathy means that I feel the anger, fear or confusion of the other "as if"
these were my own feelings without allowing my own anger, fear or confusion to interfere. However, if I "put myself into somebody else's shoes" in order to see how I do in fact feel "in another"s shoes", it means that I attribute my own feelings and meanings to the other. This is not empathy; this is projection. In its conscious variant this projection is expressed in the first person as "I feel exactly the same way…" or "For me it means...". This kind of conscious projection has the potential to generate sympathy and solidarity because I assume responsibility for my own feelings and meanings without projecting or inserting them unconsciously into the "another"s shoes" (Diaconescu 2007) . To allow myself to walk in "the other"s shoes" or to fall off my own chair when the other is fidgeting or is moving erratically on his/ her own chair, suggests that I have lost the quality of "as if":
"If you believe that you have to have empathy that means that you have to have the same feelings that your client does in order to function well as a therapist" (Bandler and Grinder 1979) . This is not empathy; this is empathic identification. voice are inconsistent with spoken words, the facial expression or tone of voice is that which is given the greatest credibility. This kind of incongruence between statement and nonverbal behaviour is illustrated by Ivey (1994) in the following two examples: 1. "That question doesn"t bother me", said with a flushed face and closed fists, or 2. "I really love my brother", said in a quiet tone with averted eyes.
In the context of written, textual online interaction, the congruencies and discrepancies between two textual statements are obvious. On the other hand, in the context of face-to-face conversations they can be heard. For instance, the following discrepancy between statements: "My son is perfect, but he just doesn"t respect me", can be written online, or uttered in a face-toface interaction or in a phone conversation. Other congruencies and discrepancies, as described by Ivey (1994) Rogers (1989) , Egan (1994) and Ivey (1994) . The implicit definition of empathy under laying the study of Feng et al (2004) seems to me as inadequate. At any rate, the mentioned study admits the importance of nonverbal signs in empathy, even if the definition of empathy points to sympathy. In the conclusion to the same study I read that so called empathy, with, so it is difficult to know whether it is someone trustworthy. And because they are anonymous, more or less, there is less reason to believe that they will act responsibly. In addition, it is often difficult to know whether we are communicating with the same person over time. The second problem, according to Nissenbaum (2001 apud Weckert 2005 , is missing personal characteristics; many of the cues that we use to assess trustworthiness are missing, the communication channels are very narrow, no body language is conveyed, so reliance is purely on the verbal, and that itself is limited to the written word. According to Weckert (2005) , online we have an amount of control over how we present ourselves to others that is not possible in the offline world. Therefore, nobody can get to know our characters in the way that is common in friendship. I know my friends" strengths and weaknesses, and they know mine, says Weckert (2005) , but we are friends nonetheless.
Although this is an argument about friendship, it is relevant also to trust. If we have a high level of control over how we present ourselves to others, it is highly likely that the presentation will contain more of our favourable attributes than the less favourable ones. The possibility of deception is also increased, so not only is the possibility of true friendship lessened, says Weckert (2005) , but so is the possibility of trust.
Method

Research design and measures
The central questions of this study emerged from a phenomenological perspective and focus on how teenagers describe their experiences of online interaction, how they perceive them, judge and feel them. The desired result of the present applied research is to contribute to theories that can be used to formulate problem-solving programs and social interventions.
Consequently, we adopted a qualitative approach, with in-depth interview as the main method of data collection.
The research method we used to explore the mentioned questions in 
Participants
Teenagers between 12-18 years old who took part in the previous survey were asked to give their email address if they were agreeing to take part in the interviews. We received 500 email addresses in the last page of the 1806 self-report questionnaires. In our initial attempts to contact teens for interviews, we received almost no answers by email. Therefore, we had no choice but to contact them by instant messenger. Finally, we get 18 
Procedures
Face to face offline interviews lasted between 30 minutes and 2 hours.
Textual online interviews lasted between 15 minutes and 3 hours and were carried out in condition of faceless and soundless anonymity that is we had not met face to face with the interviewees before or did not met them after the online interviews. Focus groups lasted around 2 hours each of them.
Data analysis
Interview responses were analysed and the similarities and differences of the responses were grouped according to the following themes: 1. positive effects, and 2. risks of internet use among teenagers as the teenagers perceive them, 3. teenager"s recommendations for a safer online space for the future generations, and 4. the teachers" perceptions regarding the positive effects and risks of internet use among children and teenagers. For the present paper I selected the responses that illustrate better the generated hypothesis.
Results: theoretical concepts & hypothesis illustrated by teenagers' responses
Disclosure (disclosure of personal data, expressing/ asserting own feelings, attitudes, needs, preferences, asking help):
Girl In addition, hypothesis no.1 argues for action research, a kind of research that is preceded by action and suggests the development of social programs for prevention of online and offline violence that is empathy training using online and offline video and audio means, both among children and adolescents, also among parents and teachers.
Teenagers learn to control the conditions of their online interactions and they love to hide themselves online in order to play with each other and to protect their self. They protect themselves from unwanted and and attack with a sense of impunity or righteous indignation at a later time).
Assertive communication contributes to maintaining or increasing selfesteem and self-confidence which consists of trust, faith in one"s personal judgments, ability, power, etc. when not manifested excessively as vanity or arrogance.
Hypothesis no.2 also argues for action research to be preceded by social programs that aim to prevent online and offline violence and victimization by assertiveness training using also online and offline video and audio means, both among children and adolescents, also among parents and teachers.
Teenagers" competence in protecting themselves of violence online seems highly developed and one could argument that teenagers do not necessarily need professional training for empathic and assertiveness training. As we have already seen, this so-called competence, aggressive or passive communication, can easily escalate into emotional violence.
Life-alienating communication, says Rosenberg (2003) traps us in a world of ideas about rightness and wrongness -a world of judgments.
When we speak a language rich with words that classify and dichotomize people and their actions, we judge others preoccupying ourselves with who"s good, bad, normal, abnormal, irresponsible, smart, etc. The Sufi poet Rumi, referenced by Rosenberg (2003) , once wrote "Out beyond ideas of wrongdoing and right doing, there is a field. I"ll meet you there". Teens are searching this filed also online.
